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            Islamia Primary School 

 
Phonics and Spelling 

 

At Islamia Primary School, we strive to create a reading culture that teaches our 

children about the many joys of books. We aim to create a love of reading in all 

our children so that they not only learn how to read but use reading to further 

their learning in other subjects.  

It is our intention to teach children how to be lifelong readers who can read 

fluently, accurately and with confidence. We also understand that reading is a 

tool to develop socially, emotionally, and culturally and teachers choose high 

quality books that engage, inspire and provide a wealth of vocabulary for our 

children. 

At Islamia Primary School children follow a synthetic phonics programme to help 

them achieve reading, writing and spelling success. To support the children, we 

use the phonics resource ‘Letters and Sounds’ published by the Department for 

Education and Skills in 2007. It sets out a detailed and systematic programme 

for teaching phonic skills for children.  

 

Overview 

At Islamia Primary School, we are committed to teaching our pupils to become skilled readers 

who develop a comprehensive understanding of words, language and texts as they move through 

school. They learn to read and then read to learn. We have a determination that every child will 

learn to read by six. Using a range of strategies, our aim is to ensure that pupils develop a love of 

reading so that they can read for purpose and for pleasure. We provide pupils with a range of 

strategies in order to do this. 

 

Early language assessment is key because if a child is starting school not fluent in language then 

their opportunity to learn to read is at risk. Early language development is therefore our main 

priority when children join us in Reception. 
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The Importance of Reading 
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Please find below an overview of our approach: 
 

 
 

 
Consistency in Approach 

We believe that consistency is the key to providing structure for phonics and reading. All teachers 

and teaching assistants have been trained to teach phonics. They all use the same supporting 

vocabulary, gestures and structures. 

Phonics 

We follow Letters and Sounds with songs and actions taken from Jolly Phonics to support this 

learning. Phonics is taught on a daily basis. Phonic knowledge is assessed on entry and at the 

end of every term with assessment discriminating between blending and segmenting.  

Key Vocabulary – the following terms are used: 

 Blending - the process of synthesising words or syllables from their constituent 

phonemes/sounds in the correct order to read whole words. 

 

 Decoding - the process of reading a word with Synthetic Phonics has two stages. Firstly, 

the individual grapheme-phoneme correspondence is recognised and then the 

phonemes/sounds are blended or synthesised into the word. Reading (decoding) and 

spelling (segmenting) are reversible processes that are taught simultaneously in Synthetic 

Phonics. 

 

 Digraph - a two-letter grapheme that represent one phoneme/sound. For example /sh/ 

represents one phoneme/sound in ‘shop’ and the vowel digraph /oa/ represents one 

phoneme/sound in ‘boat’. To letters come together to represent a new phoneme/sound. 
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 Encoding - synthetic Phonics teaches children that the English alphabetic code is 

reversible; if you can read a word you can spell it. Encoding involves listening for the 

phonemes/sounds and deciding which letters represent those phonemes/sounds. Also 

known as spelling! 

 

 One of the 44 phonemes/sounds are taught. We do not deviate from the sequence. 

 

 Grapheme-Phoneme Correspondences (GPCs) - for reading and spelling children need 

to know which phonemes/sounds correspond to which letters (graphemes) and vice-versa. 

 

 Homograph - words that are spelled the same but have different meanings (and may or 

may not have different pronunciations). This is important because children need to use 

more than phonic knowledge to read these words. Homographs must be read in the context 

of a phrase or sentence. For example, the word, ‘read’, how you pronounce it depends on 

the context: “He read that whole book!” compared to “I like to read in bed”. 

 

 Phoneme - the smallest unit of sound in a word. It is a term that children need to learn. At 

the beginning of your Synthetic Phonics program it will be represented by one letter; later 

on it may be represented by two, three or even four letters. For example, /s/ is introduced 

as being represented by ‘s’, then ‘ss’ and eventually ‘ce’ and more… 

 

 Quadgraph -four letters coming together to represent one phoneme/sound. The ‘eigh’ 

representing /ay/, in ‘eight’ is a quadgraph 

 

 Segmenting - the breaking down of words into their constituent phonemes/sounds in order 

to spell the word. It is the reverse phonic skill to blending, and also called spelling. 

 

 Split Digraph - where another letter comes in between the two graphemes of a single 

phoneme/sound, for example, the ‘K’ in ‘make’ separates the digraph /ae/, creating split 

digraph /a_e/. 

 

 Trigraph - three letters coming together to make one phoneme/sound is a trigraph. The 

/igh/ in ‘night’ is a trigraph. 

 

 Technical Abbreviations - we use some common abbreviations. These include: VC, CVC, 

CCVC and CVCC. In these abbreviations, the V stands for a vowel and C for a consonant. 

For example: VC – ‘it’, CVC – ‘cat’, CCVC – ‘stop’, CVCC – ‘lamp’. 

 

 Actions – Jolly phonics actions are used to support phonemes from reception to support 

all children. 

 

 Arm/ Hand movements - when sounding out a word, consistent hand/arm movements are 

used to support oral blending 

 

 Sound buttons are used on new phonemes and a line is used under digraph, trigraphs 

and quadgraphs to support blending. 
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Group Reading – the “3-part Read” 

In order for pupils to apply their phonic knowledge, they read in small groups, with an adult, 

three times a week. At Islamia Primary School, we create an ethos whereby books are 

enjoyed and the pupils are enthusiastic about their learning. The children are grouped 

based upon their current phonic knowledge. The class teacher carefully selects the text. 

Over the course of the week, the groups read their book three times, each time focusing 

on a different aspect of reading. 

Before we open the book, we: 

• Read the graphemes that will be covered in the book, 

• Look at the common exception words and remind the pupils about what they say, 

• Make a connection with the book: have we read anything like this before? Has 

anyone been to a farm before? I wonder if we are going to enjoy this book? Why? 

 
 

Pupils are individually assessed on their phonics knowledge and a book is assigned to them 

to read at home. We ensure that each child is reading a book that is accessible for them at 

their level, so that the child can read it and enjoy it.   Our aim is to ensure enough time is 

given for all pupils to revisit the aspects covered in their three reading sessions in school: 

decoding, fluency and comprehension. We want the child to read the book over and over 

again, allowing them to increase in confidence and therefore increasing the level of 

enjoyment. We then expect the pupils to have some understanding of what they have read. 

Parents meetings through the year share how this can be done effectively at home. 
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Reading Vipers 

We use the “VIPERS” approach to comprehension and questioning in classes through school. 

VIPERS is an acronym to aid the recall of the 6 reading domains as part of the UK’s reading 

curriculum. They are the key areas which we feel children need to know and understand in 

order to improve their comprehension of texts. Pupils are taught each skill through a range of 

high- quality texts and genres. The consistent approach when using terminology helps ensure 

pupils have a strong understanding and teachers have a specific focus in all reading sessions. 

 

Vocabulary 

Infer  

Predict  

Explain  

Retrieve 

Sequence / summarise 
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The Islamia Reading Rope 

This outlines the key elements which come together for a child to develop into a skilled 

reader. To address these skills, we teach phonics / spelling alongside language 

comprehension (VIPERS) 

Individual Reading 

In addition to group reading and whole class reading, some children in school are taught reading 

on a one-to-one basis with an adult. These children will be identified following formative and 

summative assessments, pupil progress meetings and prioritising Pupil Premium, EAL and SEND 

and will include the bottom 20% of readers in each class. 

Each child has an independent reading record sheet which is completed by an adult within school 

during individual reading lessons or when they are taking part in group reading lessons. When 

listening to children read, adults record comments based on phonics, decoding, fluency and 

comprehension. If a child makes a mistake or struggles to read a word during these sessions, 

priority will be given to phonically decoding the word before looking at other strategies such as 

finding patterns, root words or context.   Interventions such as paired-reading and other strategies 

will be used where deemed appropriate and effective. 

Reading for Pleasure 

Fifteen to twenty minutes Reading for Pleasure / ‘Story time’ is timetabled daily within each 

classroom.  During this time, teachers or teaching assistants will read to the class; modelling 

fluency, expression and enjoyment of a text. Pupils take part in discussions over the choice of texts 

and over the year There should be a wide range of fiction, non-fiction and poetry covered.  This is 

in addition to independent, “quiet reading time” which can be used at the discretion of each teacher 

at appropriate times within the classroom. 


